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ABSTRACT

In this era, mobile phone is needed in the teaching and KEYWORDS:

learning process. WhatsApp, is the most favored mobile Collaborative Learning;
based applications among students, will be the potential Collaborative Tool;
application for incorporating collaborative learning. WhatsApp Application;
Therefore, this study aims to explore the incorporation of  English Course.
collaborative learning in an English course using

WhatsApp and to identify the students’ perception toward

that tool in an English course. This case study was

conducted in the Arabic Education department of IAIN

Kudus, on second semester students of 2019/2020. Two

different sources of data were used to collect the

information needed for answering the research

questions. They were analysis of participants’ posts on

the WhatsApp group platform and survey questionnaire

using Likert scale. The quantitative data from the

response of Likert scale questionnaires is also analyzed

qualitatively. Tthe study shows that WhatsApp is a

convenient tool for incorporating collaborative learning

and students get positive feelings and intentions.

Introduction

In the recent decades, almost all aspects of people life are supported by
technological advances. Technology becomes one of the significant elements of
the people’s daily life. Technology is becoming prevalent due to its nature to meet
the needs of individuals towards information access and communication. Today,
it is not only the education system developed rapidly but also technology has
started to shape the way of people life. There is a huge gap between education
system in the past five decades and today’'s education system considering

educational aids, teaching methods, motivation strategies, etc. In this era of
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globalization which consists of technological generation, a mobile phone is
needed in the teaching and learning process. Mobile devices can support the
strengthening of different skills inside a classroom, as well as, increasing positive
attitudes with regard to the learning process (Robles, Guerrero, Llinas, & Montero,
2019).

Students make their mobile phones an inseparable part of themselves. They
utilize this to help them interact easily to classmates, teachers, and content
(Vaughan & Lawrence, 2013) with cheaper cost compared to the other devices. A
high number of students joining social networks show how immense the students’
need is for this network. It takes the social structure from real life to virtual
environment and removes the time and space limitations. Thus, the development
of mobile versions of these programs has become inevitable. It is started by
commonly used web based social networks like Facebook, Twitter, etc. and then
enlarged into different dimensions under the messaging application like
WhatsApp, BBM, Line, Instagram, etc.

Social networks are rapidly used in education even though they differ
structurally to some extent (Boyd & Ellison, 2007). Additionally, their usability and
effects in education began to be examined by some researchers. The studies
indicate that social networks, with their diverse features for learning aims, have
potentials to provide cooperation and collaborative learning, increase social
interaction, interest and motivation, improve students skills, attitudes and
academic success, accommodate student-student and student-teacher
interaction, support learning anytime and anywhere, provide peer support and
feedback, and allow for sharing of information in education.

As itis mentioned previously that although there are a lot of instant messaging
applications that can operate on mobile devices, it is seen that WhatsApp
application is one of the most favored mobile based applications in the world
(Statista, 2020). WhatsApp
represents more reliability to users and senders depending on the level of privacy
of their conversations which is much better than other social media platforms such
as Facebook or Twitter (Lenhart, Madden, Macgill, & Smith, 2007).
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Some studies examined the impact of using WhatsApp (Aburezeq & Ishtaiwa,
2013) and (Cetinkaya, 2017), observed teacher-students interaction through
WhatsApp (Bouhnik & Deshen, 2014) and (Robles et al., 2019), examine the
effectiveness of using WhatsApp (Fattah, 2015) and (Gon & Raeka, 2017). In their
study, (La Hanisi, Risdiany, Dwi Utami, & Sulisworo, 2018) emphasize that
WhatsApp used in collaborative learning can improve English teaching and
learning process. Similarly, Cetinkaya (2017) also notes that WhatsApp can be a
useful tool for collaborative learning within the scope of learning anytime and
anywhere. Therefore, this study aims to explore the incorporation of collaborative
learning in an English course using WhatsApp and to identify the students’
perception toward that tool in an English course.

For the demands and challenges of a globally competitive society, teachers
and students change the ways of learning, interacting, communicating and
working collectively. The dynamic of classroom lectures is changed by utilizing
mobile technology as educational tools. Klopfer, Squire and Jenkins (2002)
describe numerous features of mobile technology that create unique educational
benefits, including: a) portability: can take the device to different locations; b)
social interactivity: can use the device to collaborate and exchange information
with others; c) context sensitivity: can use it to collect and gather real or simulated
data that is appropriate to a specific location, environment and time; d)
connectivity: can use it to connect to data collection devices, other devices, and to
a network; and e) individuality: can provide scaffolding for learners which is
customized to the individual’s need. Specifically, the convenience, expediency, and
immediacy of mobile devices allow students to learn the right thing at the right
time at the right place (Seppala & Alamaki, 2003).

With its easiness and sophisticated features, WhatsApp become the most
familiar application within mobile technology. Church and de Oliveira (2013)
emphasize this fact and state that WhatsApp has grown in popularity due to its
benefits such as, being able to send real-time messages to an individual or groups

of friends simultaneously, low-cost, and privacy.

WhatsApp as a Mobile Technology Application
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WhatsApp, a free messenger application, works across multiple platforms like
iPhone and android phones, and this application is being widely used among
undergraduate students to send multimedia messages like photos, videos, audios
along with simple text messages(Lenhart et al., 2007). Providing by WhatsApp
application, lots of information can be accessed in real time under the internet
facility, and thus, sharing the information through that tool is both instantaneous
and convenient.

According to Bere (2012), WhatsApp messenger has the following
collaborative features: 1). Multimedia: It allows the user to exchange videos, text
messages, images, and voice notes; 2). Group Chat: It supports the interaction of up
to 50 group members; 3). Unlimited Messaging: The number of messages you can
share on WhatsApp is unlimited. The application uses 3G/EDGE internet data plan
or Wi-Fi to ensure continuous data transmission across platforms; 4). Cross-
Platform Engagements: Interactions with different devices (personal digital
assistants, Smart phones, Galaxy tablets) can message one another through various
media (text messages, pictures, videos, voice notes); 5). Offline Messaging:
Messages are saved automatically when the device is off or outside the coverage
area; 6). No Charges involved: there are no charges involved in using WhatsApp as
it uses same internet data plan which is used for email or web browsing; 7). Pins
and Users Name: WhatsApp, the user, need not remember passwords or username

as it works via phone numbers and integrates with users address books.

Collaborative Learning using WhatsApp

“Collaborative learning” is an umbrella term for a variety of educational
approaches involving joint intellectual effort by students, or students and teachers
together (Smith & MacGregor, 1992). Collaborative learning is an instruction given
to the students various ability to work together in the group to reach goals (La
Hanisi et al., 2018). In collaborative learning, students usually are working to look
for understanding, meanings, or solutions mutually, or creating a product in groups
of two or more. Collaborative learning activities vary widely and do not only work
together but also require team-work with defined roles to reach group success. Most

activities center on students’ exploration or application of the course material
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(learner-centered) and not simply the teacher’s presentation or explication of it
(teacher-centered).

Collaborative learning represents an important alteration from the typical
teacher-centered or lecture-centered milieu in college classrooms into learner-
centered. Teachers who apply collaborative learning approaches prone think of
themselves less as expert transmitters of knowledge to students, and more as expert
designers of intellectual experiences for students of a more emergent learning
process.

Collaborative activities have the potential to boost more reticent language
learners’ confidence to participate in classroom activities (Ur, 1996) and to help
them maintain their self-esteem, overcome their shyness and lack of self-
confidence, and learn interpersonal relationships. Collaboration activities can be
done without face to face learning in the classroom of students and teacher by using
collaborative tools. Collaborative tools are usually web-based that can bear group
activities with low price, it just needs to use internet access, and there is no
requirement to have other additional hardware. Becker and Cline (2005) gives some
tools considered as collaborative ones such as e-mail, audio conferencing,
collaborative presentation software, conference room video-conferencing, desktop
video conferencing, discussion database, document management software,
electronic white boarding, group authoring, GDSS, group scheduling and
calendaring, knowledge management systems, one-way bulletin boards (BBS),
personal communication tools like laptop, mobile phone, pagers, and so on. One of
the mobile phone and web-based instant message applications that can be used as

collaborative tool is WhatsApp application.

Method

The present case study was conducted at second semester of Arabic Education
Department of IAIN Kudus, Indonesia. A virtual learning platform supported by
WhatsApp social networking was created as a primary tool to English course for
this semester around the Covid 19 pandemic. The teacher created the WhatsApp
group platform and prepared the students to function it. WhatsApp group was

mainly adapted for allowing students to connect with classmates, teacher and
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content. Students academically collaborated through posting content of
presentation related to English course, supporting their posts with resources
(videos, audios, pictures, websites, etc.), discussing course content, asking
questions, responding to questions, and commenting on daily lectures. The
investigation covers 26 students of English course during the second semester of
2019-2020. All postings including ideas, thoughts, responses, comments, audio
and video clips and threads were available to the teacher to view throughout the
semester.

Two different sources of data were used to collect the information needed for
answering the research questions. They were analysis of participants’ posts on the
WhatsApp group platform and survey questionnaire using Likert scale.

The first answer of the research questions in this study described the process
of teaching learning activities in English course through the participants’ posts on
the WhatsApp group platform. The activities included listening, speaking, reading
and writing skills. The second answer analyzed and described the questionnaires’
responses using Likert scale. Likert scale is developed in 1932 by Rensis Likert to
measure attitudes, the typical Likert scale is a 5 or 7 point ordinal scale used by
respondents to rate the degree to which they agree or disagree with a statement
(Sullivan & Artino Jr, A, 2013). Likert scale is designed to measure people’s
attitudes, opinions, or perceptions. It is widely used in social and educational
research.

The quantitative data from the response of Likert scale questionnaires then is
analyzed qualitatively. The questionnaires questions dealt with the following areas
of inquiry: 1) advantages of WhatsApp as teaching learning tool; and 2) challenges

faced by the learners on using WhatsApp as a teaching learning tool.

Finding

SN Advantages/ Strongly | Agree | Neutral | Disagree | Strongly
Subcategories Agree Disagree

Technical

1 | Simple to use 15.38% | 73.07% | 11.53 %

Free of charge - 7.69% | 19.23% 50% 23.07%
Easily available 34.61% | 30.76% | 15.38% | 7.69% 11.53%
and downloadable
Privacy 7.69% |42.30% | 26.92% | 15.38% 7.69%
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| Already usingit | 50% | 50% [ - | - | -
Educational
2 | Conducive 7.69% | 46.15% | 34.61% | 11.53% -
environment
Sense of 11.53% | 23.07% | 26.92% | 19.23% | 19.23%
belonging to the
group
Interaction 7.69% | 76.92% | 11.53% | 3.84% -

between students,
sharing learning
material

High interaction 7.69% | 53.84% | 23.07% | 15.38% -
with facilitator
Doubts 11.53% 50% | 30.76% | 7.69% -
immediately
cleared

Instructional

3 | Easy accessibility | 11.53% | 73.07% | 7.69% 7.69% -
to learning
material
Facilitator’s 38.46% 50% | 11.53% - -
availability
Learning anytime | 76.92% | 11.53% | 7.69% 3.84% -
anywhere
Provide secure 7.69% | 46.15% | 38.46% | 7.69% -
environment

Table 1. Advantages of WhatsApp as teaching learning tool

SN Challenges/ Strongly | Agree | Neutral | Disagree | Strongly
Subcategories Agree Disagree

Technical

1 | No smart phone 57.69% | 26.92% | 11.53% | 3.84% -
Message flooding | 61.53% | 15.38% | 11.53% | 3.84% 7.69%

Time consuming 53.84% | 15.38% - 11.53% | 19.23%
Group 34.61% | 15.38% | 23.07% | 3.84% 23.07%
maintenance
Eye strain 53.84% | 11.53% | 7.69% | 15.38% | 11.53%
Educational
2 | High expectation 42.30% | 19.23% | 15.38% | 11.53% | 11.53%
of teacher’s
availability

Huge amount of 26.93% | 30.76% | 23.07% | 19.23% -
learning material
makes it confusing
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Use of - 7.69% | 11.53% | 3.84% 76.92%
inappropriate
language
Instructional

3 | No efforts by 3.84% 50% | 23.07% | 11.53% | 11.53%
some students
Some students - 50% | 34.61% | 15.38% -
share materials to
impress facilitator
without actually
learning about it

Table 2. Challenges faced by the students on using WhatsApp as teaching learning tool

Discussion

Activities in an English Course

In listening skill, technology offers a number of electronic tools in and
outside the classroom that can help in the teaching and learning process(Chun,
Kern, & Smith, 2016). By the help of technology, teacher plays the role as the
facilitator who lets the students to be more active in engaging the English course.
Teacher and students engaged in the following actions: 1) teacher asked the
students (presenters) to share their audio recording of their presentation and
asked other students to listen to it; 2) teacher asked the students (presenters) to
share English conversation video and asked other students to watch and listen to
it; 3) teacher asked students to give the comment or discuss the question based on
the video and audio of presentation.

IWhatsApp Application offers its features for learning speaking. In speaking
skill, students can discuss using chat room on the WhatsApp group. The teacher
provided a certain theme for learning activities. The teacher continued asking them
to record the voice, before sending to WhatsApp group. The operations are
conducted in these ways: 1) the students (presenters) recorded their audio
presentation and shared to the WhatsApp group; 2) for improving students’
speaking performance, the teacher allowed other students to ask questions
dealing the material of the presentation in the form of voice note; 3) then the
presenters answered directly the given questions using voice note, too; 4) finally

they discussed it in the repeated voice notes.
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In enhancing reading skills of students, the teacher sent a simple reading text,
usually taken from online English media, in the WhatsApp group. The text was
valuable to provide students exercises for enhancing their vocabulary and reading.
To help students acquiring more vocabulary, teacher conducted the following
activities: 1) asked the students to read the text from online English media and
understand it; 2) asked the students to find the definition of some words; 3)
students then were asked to practice using the words they know. What students
read gives them the chance to come up with their insights and help them speak
the language in the more imaginative way. Students would be more creative since
they are faced with their point of view.

WhatsApp technology can improve students' active participation in the online
classroom. It gives students a chance for practicing the language for free, a more
personal and comprehensive relationship between students and teachers, an
opportunity for students to be more sociable, to learn better, and to synchronize
their opinions with others. In developing students’ writing skill, teacher facilitated
a variety of writing activities in WhatsApp group: 1) teacher asked students to write
comments or express their idea based on the text of English online media they
read; 2) students were also asked to share their comment and are responded to
classmates in written text; 3) teacher gave the feedback to students’ writing; and
4) students were also asked to write any responses raised by the teacher in the

group discussion of WhatsApp.

Students’ Perception towards the Use of WhatsApp as a Learning
Tool

For the survey questionnaire, twenty four questions were asked to students. The
questions dealt with the advantages of WhatsApp as teaching learning tool and
challenges faced by the learners on using WhatsApp as a teaching learning tool.
Table 1 and Table 2 describes the perception of the learners (n = 26) about
WhatsApp as learning tool along with its advantages and challenges faced on its
application as a learning tool. Both the advantages and challenges were measured
on the scale of 1 to 5 with 1 referring to strongly disagree, 2 to disagree, 3 to
neutral, 4 to agree and 5 to strongly agree. The all twenty six students (100%) were

already using WhatsApp for other social activities. Twenty two students (84.61%)



96 @ M.Noor Sulaiman Syah

and sixteen students (61.53%) agreed on high interaction between themselves as
well as with the facilitator during teaching learning activity respectively. Also, more
than 60% students concurred that WhatsApp provides easy accessibility to
learning material as well as facilitator, and doubts if any can be cleared
immediately. Facilitator’s availability and learning anytime anywhere were top two
advantages of learning through WhatsApp with 88.46% and 88.45% students
agreeing to it. Mobile learning increases the flexibility of accessing a variety of
resources for learning independently at anytime and anywhere (Jardat, 2014).
Amongst technical advantages, most of the students agreed that WhatsApp is
simple to use and easily available and downloadable but 73.07% students
disagreed that it is free of charge as they had to study from home around this Covid
19 pandemic time and they had to take packages with mobile data which had cost
slightly more than the plan without mobile data.

There were many challenges faced by the learners on using WhatsApp as
teaching learning tool (Table 2) with more than 60% learners agreeing on technical
challenges comprising availability of smart phones, message flooding, time
consuming and continuous focusing towards the mobile screen leading to ocular
muscle fatigue. Also, 53.84% and 50% learners concurred that there were no
efforts by some students and some learners only share material to impress the
facilitator. Use of inappropriate language was not witnessed in the present study

with 80.76% students denying it.

Conclussion
This study has highlighted the infiltration of mobile phone that has initiated the
growing use of WhatsApp for educational purposes. It shows that WhatsApp is
beneficial to students’ knowledge of the language. The blend of medium like
videos, pictures and voice notes along with facilitator’s availability and learning
anytime anywhere, has made WhatsApp a convenient tool for incorporating
collaborative learning in English course..

Bouhnik and Deshen (2014) states that the advantages to the use of
WhatsApp in teaching is the broad availability of the teacher to the students, the
opportunity for students to help one another, and the opportunity for more in-depth

acquaintance with the students on the educational and personal levels. Therefore,
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students as the participants have positive perceptions of the proper use of
WhatsApp to sustain their learning. In other word, the integration of WhatsApp into
their education will be easy, fun, and useful. Students get positive feelings and

intentions regarding the potential use of WhatsApp in their learning.
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