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ABSTRACT 

 

The purpose of this research is to determine the impact of technology 
to student who taught listening comprehension during pandemic. The 
researchers recruited 66 senior high school students for this study. A 
test was used as a research instrument by the researchers. To display 
the material, the researchers used Learning Management System and 
Short Video on YouTube. The data was analyzed statistically by the 
researchers using an Anates program. The findings of this study 
indicate that technology-assisted language learning has a significant 
effect on EFL Listening Comprehension. This discovery demonstrated 
that technology-assisted language learning is an effective strategy for 
teaching Listening comprehension. 
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Introduction 

Language is defined as a system of arbitrary sound symbols used by a social community to 

communicate, cooperate, and identify itself (Chen, 2020; Eggins, 1994; Nurhadi & Masykuri, 

2020). English, as a language, is vital for international communication plays an important role 

in communicating with people from other countries. English is taught in every school in 

Indonesia, from elementary school to university level. There are four language skills and 

language functions that students can learn by learning English. Writing, reading, speaking, and 

listening are examples of language skills (I.  A.  R., M.  A.  S, & A. M., 2012). Pronunciation, 

spelling, structure, and vocabulary are the functions (Aferbach & Paris, P, 2017). They are 

related to one another. They are related to one another. Writing is one of the most difficult to 

grasp. Listening comprehension is one of the most difficult productive skills for students to 

learn (Delsa & R, 2016). It is regarded as a sign language expertise and a fundamentally useful 

explicit action for students of second and unfamiliar English (EFL) (Khan Kakar & Hussain 

Pathan, 2017). To be well-equipped scholars, EFL students require scholarly systems as well 

as specific semantic and jargon information, as well as appropriate listening skills that will 

https://creativecommons.org/licenses/by-sa/4.0/
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assist them in adequately putting themselves out there (Jelisaveta, 2014). It is also common 

knowledge that Listening Comprehension has consistently been regarded as “a mind-

boggling” measure (Meyerhuber, 2019). As a result, there are various issues and difficulties. 

Listening Comprehension, as one of the most important English skills, is the most difficult 

skill encountered by students from junior high school to university because it employs English 

grammar and structure in dialog and sometimes it is too fast for the ESL learner. Listening 

Comprehension is a necessary skill of successful learning English. It can assist students in 

accurately how to express themselves and their ideas. Students have numerous opportunities 

to learn how to get the idea correctly when they listen to the audio (A.N. Knoop-van Campen, 

Segers, & Verhoeven, 2020; Emilie, Gerard, & Marie Line, 2017).  The previous study was about 

optimizing listening skills using podcast the impact of podcast (Delsa & R, 2016; G, 2017), 

audio text as an aid and its effect in this study (Khabib Sholeh, Baguya, & Nur Aini, 2020), 

Learning Management System is to support  education system (Mhd Rodzi, Amantha Kumar, 

Osman, & Masykuri, 2020). The Covid-19 pandemic that has hit various countries has 

prompted W.H.O to issue an appeal to halt crowd gathering activities. As a result, online 

learning is a viable option for addressing these issues (Sadikin & Hamidah, 2020; Sunjayanto 

Masykuri & Thien Wan, 2020). 

The study's gap is whether it is effective for learning listening skills when two media are 

combined; audio and visual device. Therefore the researchers employ two teaching media in 

Senior High School Listening instruction in one period: Learning Management System (LMS) 

and Short Video on YouTube. The researchers then compare them to determine which 

teaching strategies are best suited to helping students learn to get the Idea. The purpose of 

this research was to determine the effect of technology-assisted language learning on EFL 

Listening Comprehension. It was in the third-semester of University using LMS and video on 

YouTube. This research was conducted in one of Indonesia's Senior High School schools. The 

researchers use 66 students as the sample, which is based on two classes. The advancement 

of information and communication technology marks the beginning of a new approach to 

teaching theoretical content and the process of scientific reasoning. 

This technology was used to visualize the real processes of learning activity, such as the 

motion of objects, in order to improve students' understanding of the learning (A, Haolader, & 

Kushi, 2013; H, Warsono, Angraini, & Jatmika, 2021). The ability of students to think creatively 

is important factors in the teaching and learning process (Farhad, Zang, & Bahrain, 2011; 

Twyman & Heward, 2018). The incorporation of technology into learning activities is thought 

to improve students' learning abilities (Arifah, 2012; Parapi, Maesaroh, & Masykuri, 2020). In 

addition, smartphones as learning media are certainly interesting and practical because they 

can be accessed anywhere and at any time (khotimah & Masykuri, 2017; Masykuri, 2013).  
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Learning multimedia in the form of educational practices can improve student learning 

outcomes by making the learning process more interesting, flexible, increasing student 

concentration, and assisting student understanding (Kusuma, Ngafif, & Sunjayanto Masykuri, 

2021). As a result, Learning Management System and Video, which were introduced as an 

educational learning environment, require further development. Students can learn more 

easily in this manner because using an online application such as LMS to teach and Short 

Video on YouTube to present the material is more effective and can attract more student 

attention. YouTube and LMS improve attention, engagement, and enjoyment(McVee, 

Shanahan, Pearson, & Reichenberg, 2018). 

LMS is yet another device introduced in 2014 as part of Google Apps for Education like 

Edmundo, Google Classroom, and so on. This program, which collaborates with educators to 

create and organize tasks quickly, provide constructive criticism, and speak without breaking 

a sweat on the web or by combining learning and presentation style, provides numerous 

advantages over the traditional study hall presentation style (Mhd Rodzi et al., 2020). LMS in 

the work of educating and learning measures is simple for understudies to use whenever the 

need arises. The primary responsibility of the instructors is to educate students on how to use 

the applications. LMS is linked to Gmail, Drive, Classroom, YouTube, and a detailed schedule. 

LMS's numerous offices will make it easier for instructors to conduct learning exercises. The 

planned learning happens not just in class, but also outside of it, because understudies can 

adapt wherever and whenever they want by going to Google study hall on the web. This 

application makes it simpler for instructors and students to complete the learning system 

more thoroughly. This is due to the fact that the two instructors and understudies can gather 

tasks, disperse tasks, and survey tasks without being constrained by the exercise time limit. 

It can operate in a unidirectional cycle. It is happen when the instructor does not need to give 

more direction to do the task because the direction has been put advance so the learner will 

remember them repeatedly. This condition can support the instructors' techniques.  

LMS study hall is a learning board framework that can be used to provide demonstrating 

materials and coordinated test evaluations. When it comes to learning media, it is diverse; 

different advantages of LMS with media include issues of adequacy and productivity in the 

classroom. The learning media has been shown to aid in the achievement of educating and 

learning because it can be used with any model or method. The simplest way to access LMS 

is to search for it in the Android play apps, download it, open it, and install it on any Android 

phone. The showcase structure is a green square with a LMS that displays available phones 

or Android. The instructor can create a class by writing the name of the class, the subject, and 

the topic of investigation for the understudies. There are also some videos, which show how 

to create a finished image on a whiteboard or something that resembles videos. Unlike 
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traditional animation, whiteboard animation movies can dynamically depict concepts (and 

misconceptions) without relying on narrative action. The dynamically represented content is 

more visible and serves as a cue to improve learning animation content. As a result, it will 

attract students' interest in learning and provide them with the most important and pressing 

aspects of the learning concept (Daru Santoso, Sunjayanto Masykuri, Widiyono, & Sholeh, 

2018). Some videos are a type of media that emphasizes moving picture delivering a 

message. These animations describe some images which develops a narrator's voice is used 

to guide viewers in the mental construction of the concepts presented. 

In addition, a human hand is frequently used as a signaling effect and/or to direct the 

student's attention. Furthermore, this graphic resource shares some characteristics, such as 

dynamics and humor (Anggraita, 2012). Line drawings are visual plan components that 

influence students' feelings and foster learning (Wright, 1989). For example, whiteboard 

animation has a significant positive impact on exercise maintenance, commitment, and 

enjoyment. These studies support the utility of whiteboard animation in explicit trains, but its 

adequacy in center courses, where students come from various disciplines, is overlooked. In 

this case, the researchers use not only audio but also visual, and this animation will support 

students to draw mind mapping of what the speaker said. As a result, we might want to focus 

on how whiteboard movement aids in teaching and learning in a typical center course.  

Method 

This study is classified as an experimental study because the researchers conducted an 

experiment or treatment to compare the results of the pre-test and post-test. Furthermore, 

quantitative techniques were used in this study to process the data and obtain the results. As 

a result, this study's researcher type was an experimental researcher. In this study, the 

researchers used a quasi-experimental design with a non-equivalent design. In a non-

equivalent design, the experimental class has a pre-test, treatment, and post-test, whereas the 

control class only has a pre-test and a post-test. The study was conducted in a secondary 

school, with 66 students participating. 

The researchers conducted the study over the course of five sessions. The pre-test was 

administered at the first meeting, the treatment was administered from the second to the 

fourth meetings, and the post-test was administered at the fifth meeting. The researchers 

obtained samples from a random group of students, so the data for this study was gathered 

through random sampling. The researchers chose this sampling method for a variety of 

reasons, including a lack of time, effort, and money. We need a time to develop the apps to be 

entertaining, relaxing and educating and also we need to implement the apps in larger class.  

As a result, a large and representative sample cannot be collected. Furthermore, this technique 
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improved researchers' precision in selecting data sources based on the variable under 

investigation. 

In this study, the researchers used a test of drafting process text as an instrument to 

collect data. To collect data, the students were instructed to write a method text based on the 

task in their handbook as a pre-test and post-test. A pre-test was given prior to the therapy, 

and a post-test was given following the therapy. This is a quantitative study. As a result, data 

analysis becomes necessary. To determine the impact of technology-assisted language 

acquisition on EFL listening, the researchers used an acceptable technique to examine the 

data in this study. The researchers used descriptive and inferential analysis. In descriptive 

analysis, the mean, mode, median, range, variance, and standard deviation are all calculated 

(SD) by finding t-test.   

 

 

In contrast, inferential analysis includes tests for normality, homogeneity, and 

hypothesis. A normality test is used to determine how the highest and lowest values are 

distributed, as well as the variability of research data. To test for normalcy distribution, the chi-

square method is commonly used. Based on research data from different groups within the 

same population, the homogeneity test was used to determine whether the research was 

uniformly drawn from the same population. To determine whether the variance was 

homogeneous, the F-test was used.  

 

 

 

A hypothesis test was used to investigate the impact of technology-assisted language 

acquisition on EFL listening skills. 

Listening Skills  

The researchers present the findings of their research and data analysis in this section. The 

students were put to the test by the researchers in order to create a procedure text. Following 

that, those students were taught using LMS and Short Video on YouTube. The scoring criteria  

are used to compute the test result of writing procedure text (Arikunto, 2010). This is the 

rubric: 
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Table 1. The classification of the students’ writing skill 

Value 
Grade Category 

80-100 
A Excellent 

66-79 
B Good 

56-65 
C Sufficient 

40-55 
D        Fairly Sufficient 

<39 
E Poor 

 

After receiving the results of the students' tests, the researchers created a chart of the 

score based on the table of criteria, the bar chart shown below: 

Chart 1. Score of students’ Listening post-test 

 

The chart above depicts the tests completed by both experimental and control class 

students. The test is about the comprehension of the short conversation. There are no 

students (0%) in the experimental class who are poor, 0 students (0%) who are fairly sufficient, 

0 students (0%) who are sufficient, 2 students (7%) who are good, and 28 students (93%) who 

are excellent. Meanwhile, in the control group, there are 0 students (0%) who are poor, 0 

students (0%) who are fairly sufficient, 0 students (0%) who are sufficient, 21 students (70%) 

who are good, and 9 students (30%) who are excellent. 

The researchers then ran a series of statistical calculations to see how technology-

assisted language acquisition affected EFL Listening. Based on quantitative data analysis, the 

students' listening reveals statistically significant differences between pre-test and post-test 

outcomes. Descriptive statistics are used to determine pre-test and post-test central tendency 

and dispersion, while a t-test is used to investigate the impact of technology-assisted 

language acquisition on Listening skills. Descriptive analysis is a type of statistical 
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computation that is used to show or figure out the observed object by data sample or 

population without performing analysis and drawing general conclusions (Sugiyono, 2019). 

Central tendency (mean, median, mode, maximum score, minimum score, and sum/total 

score) and dispersion are statistics used (range, variance, standard deviation). The 

computation's outcome is shown in the table below: 

Table 3. The result of descriptive statistics computation 

Class 
M

ax 
M

in 
M 

M
e 

M
o 

R 
S

D 
V S 

Experi
mental 

9
0 

7
7 

8
3,93 

8
4 

8
0 

1
3 

3
,47 

1
2,06 

2
518 

Control 
8

4 
7

2 
7

8,1 
7

8 
7

8 
1

2 
3

,26 
1

0,64 
2

343 

 

The experimental class, there is the maximum score (max) is 90, the minimum (Min) is 

77, the mean (Mean) is 83.93, the median (Me) is 84, the mode (Mo) is 80, the range (R) is 13, 

the standard deviation (SD) is 3.47, the variance (V) is 12.06, and the sum(sum) is 2518. 

Meanwhile, in the control class, there is the maximum score (Max) is 84, the minimum (Min) 

is 72, the mean (Mean) is 78.1, the median (Me) is 78, the mode (Mo) is 78, the range (R) is 

12, the standard deviation (SD) is 3.26, the variance (V) is 10.64, and the sum(sum) is 2343. 

Table 4. Ten questions for the tool 

1. Do you have any difficulty in download the apps? 

2. How long you learn the apps? 

3. What do you use for operate this apps; smartphone or PC/Laptop?  

4. Is the apps necessary for blended learning? 

5. Do you need other apps to watch/ play the learning material? 

6. Do you need a friend for collaboration? 

7. What are the benefits for you? 

8. Is the apps able to be played anytime? 

9. Is the apps able to be played anywhere? 

10. Are you agree all material are put in here? 

 

Table 5. Student’s Note 

Positive and negative feedback 

1. I love this apps because of the visual aid. 

2. Please put me on the group because I can do multitask. 

3. It is easy to play anytime and anywhere. 

4. I wish not only English material but also other lecture. 
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5. I can use smartphone but I prefer to use laptop. 

6. I do not need long time to learn the apps. 

7. The questions are too easy for me. 

8. I will watch it later in quiet place. 

9. I prefer to use this apps. 

10. It is enjoyable. 

11. No more limitation time to do the test. 

12. Please, don’t erase the apps.      

13. I hate online teaching. 

14. I do not have smartphone. 

15. I have to go to campus to download the material. 

   

 
Very 

dissatisfie
d 

Dissatisfie
d 

Fair Satisfied 
Very 

satisfied 
    

In 
percentage 

0 1.67% 8.33% 56.67% 33.33%     

 

Table 6. The Student’s Questionnaire about tool satisfactory 

 

This study found that the students had positive feelings about the collaborative blended 

learning writing environment they had experienced, which was similar to a prior study. They 

believed that the collaborative blended learning activities had helped them overcome their fear 

of writing and enhance their writing skills by exposing them to and teaching them about the 

micro and macro components of audio recording. Students also felt that their online 

discussions and participation in viber groups, as well as the class blog, had considerably 

assisted them in their listening section. 

Findings and Discussion  

The study's findings suggest that technology-assisted language learning aids writing 

processes such as idea generation, drafting, and editing. This conclusion is backed up by a 

prior study that looked into the advantages of online learning in writing classes. When 

compared to maximizing audio recording, the benefits of technology-assisted idea 

development and refinement are larger. Peer activities help to boost the idea generation 

process. The students need a friend to learn how to manage the apps. Some students said 

that the exercises will be finished earlier when the students do not do multitasking. Direct 

teacher feedback, on the other hand, improves the revision phase. This disclosure shows how 
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the integration of technology-assisted and internet technology affects language performance, 

particularly listening skills. 

This study confirms the findings of a prior study that LMS is an innovative and successful 

online platform for boosting EFL students' Listening skills. Additionally, students rated 

Learning Management System favorably in terms of its utility, simplicity of use, and 

accessibility. The enhancement in writing performance was assisted by a variety of 

circumstances. For example, the method of implementing the LMS intervention, as well as the 

duration of implementation, which lasted one semester, all contributed to the likelihood of 

good results, an effective set of LMS features, and students' positive attitudes toward LMS in 

terms of its usefulness, ease of use, and accessibility. It is impossible to live in this digital age 

without encountering new teaching and learning tools. As all institutions of higher education 

aim to explore new online platforms, understanding new technology and how it works in 

classrooms has become a requirement. This study's findings indicated a real-world 

application of LMS as an emerging online platform in an EFL classroom. Utilizing technology 

necessitates a thorough understanding of the technology to get a competitive advantage. 

Conclusion 

The purpose of this study is to determine the impact of technology-assisted language 

acquisition on EFL Listening skills. After conducting a series of studies that included gathering 

data, teaching students using LMS and Short video on YouTube, and then testing students 

after they had been taught using those two media, the researchers concluded that, as can be 

seen from the descriptive analysis discussed earlier, on the table 3. The mean score of the 

experimental class (83.93) is higher than the control class (78.1). The findings of this study 

show that technology-assisted language learning has a considerable impact on EFL learners' 

listening skills. Students report a high level of enthusiasm and willingness to learn listening 

through online learning. Furthermore, due to the online delivery of information, pupils have a 

better understanding of the topic. Listening processes for getting idea comprehensively, mind 

mapping, and idea developing benefit from technology-assisted language acquisition. 

Students' concerns with online learning, on the other hand, are ones of misunderstanding and 

financial outlay. 

The researchers suggest that English teachers should create all alternatives in teaching 

English, especially in listening by using audio or visual cut maker. It is on two platform now; 

PC or smartphone based.  It is possible to cut, combine, and edit the audio and visual 

becoming short-video. The teachers should be creative in using teaching media, to make the 

teaching-learning more effective. The teachers are suggested to use short video in teaching-

learning processes as a medium to teach listening comprehension, so it will be easier to be 

understood by the students. The video could be documentary, tourism, or just a talk show 
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which is entertaining or funny. By the easy and relax content, the students would pay attention 

to. Then they would do what the teachers' instruction and all the duty. Future researchers are 

suggested to be able to conduct research using the factors that influence English learning in 

similar topics. Hopefully, with more researchers, the result will be more effective to improve 

the English student abilities and the English learning process. 

Acknowledgement 

The researchers would like to express my special thanks of gratitude to Allah Subhanahu Wa 

Ta‘ala, The Almighty. We can complete our article soon. Our best friend, mas Mul, always 

motivates and burns our spirit. Our beloved friend as researchers who give us support 

financially also aided us in holding and focusing the research and we know so many new 

things we are thankful to them. Secondly, we would like to thank friends and participants who 

give much help to us in completing this project in the limited time. 

References 

A.N. Knoop-van Campen, C., Segers, E., & Verhoeven, L. (2020). Effects of Audio Support on Multimedia 
Learning Processes and Outcomes in Students with Dyslexia. Computers & Education. 
https://doi.org/https://doi.org/10.1016/j.compedu.2020.103858 

A, G., Haolader, F. A., & Kushi, M. (2013). The Role of ICT to Make Teaching-Learning Effective in Higher 
Institutions of Learning in Uganda. International Journal of Innovative Research in Science, 
Engineering and Technology, 2(8), 4051–4073. 

Aferbach, P., & Paris, P. (2017). Skills and Strategies: Their Diferences, Their Relationships, and Why They 
Matter. (Improving). Lanham: Rowman and Littlefeld. 

Anggraita, N. F. (2012). The Influence of Students’ English Learning Attitudes on Their English Learning 
Achievement of The Eleventh Grade Students of State Vocational High School 4 Purworejo in the 
Academic Year 2011/2012. 

Arifah, Y. (2012). The Correlation Between Student’s Mastery of Past Tense and Their Ability in Writing 
recount : A Case Study at The First Grade of MAN Purworejo in The Academic Year. Purworejo 
Muhammadiyah University. 

Arikunto, S. (2010). Prosedur Penelitian: Suatu Pendekatan Praktik. Jakarta: PT. Rineka Cipta. 

Chen, X. (2020). Pragmatic Identity: How to Do Things with Words of Identity. East Asian Pragmatics, 
5(2), 279–284. https://doi.org/doi.org/10.1558/eap.40442 

Daru Santoso, S., Sunjayanto Masykuri, E., Widiyono, Y., & Sholeh, K. (2018). Does Sony Vegas Platinum 
Pro 13 Help Students  to Understand Pragmatic Well? In International Seminar On Recent 
Language, Literature, And Local Culture Studies (BASA 2018 (Vol. 280). Atlantis Press. 

Delsa, M., & R, D. (2016). Designing Podcast For Students: A Prototype For Teaching English In 
Listening Class. The Journal of English Language Studies, 1(2), 105–120. 

Eggins, S. (1994). An Introduction to Systemic Functional Linguistics. London: Pinter Publishers Ltd. 

Emilie, G., Gerard, B., & Marie Line, B. (2017). Audio-Visual Synchronization in Reading while Listening 
to Texts: Effects on Visual Behavior and Verbal Learning. Computer Speech & Language. 
https://doi.org/: 10.1016/j.csl.2017.07.003 

Farhad, B., Zang, Y., & Bahrain, A. (2011). Lecturers and ET: Factors Affecting ET Adoption in Teaching. 
In 2nd International Conference on Education and Management Technology IPCSIT (p. 13). 

G, A. (2017). Podcast at School: Fostering Listening Comprehension Skill Using Podcast with Eighth 
Graders. Faculty of Education Bachelor of Arts in English Language Teaching. 



Journal of English Teaching and Learning Issues  61 
 

H, H., Warsono, A., Angraini, A. L., & Jatmika, S. (2021). H. Hamidiyah, Warsono, A. I. Anggraini, and S. 
Jatmika, “The Implementation of Whiteboard Animation Video Based on Local Wisdom in Work 
and Energy Concept to Improve Senior High Schools Students’ Learning Interest,” in Proceedings 
of the 6th International. https://doi.org/10.2991/assehr.k.210326.079. 

I.  A.  R., A., M.  A.  S, A., & A. M., M. (2012). A  Correlation  Study  Between  EFL Strategic  Listening  and  
Listening  Comprehension  Skills  Among  Secondary  School  Students. Benha Faculty of 
Education Journal, 23(1), 1–26. 

Jelisaveta, S. (2014). Advancing Listening Comprehension Through Movies. Procedia, 169–173. 

Khabib Sholeh, M., Baguya, B., & Nur Aini, F. (2020). Pengaruh Media Cetak dan Audio Visual terhadap 
Kemampuan Menulis Teks Berita pada Siswa MTs Bergaya Kognitif Field Dependent dan Field 
Independent. Jurnal Pendidikan Surya Edukasi, 6(1), 33–48. 

Khan Kakar, S., & Hussain Pathan, Z. (2017). Exploring the Motivational Strategies Practiced by 
Pakistani EFL Teachers to Motivate Students in Learning English Language. International Journal 
of English Linguistics, 7(2), 117–123. https://doi.org/10.5539/ijel.v7n2p117 

khotimah, K., & Masykuri, E. S. (2017). Combining New Technology in ELT to Create Innovation in 
Student’s Learning. Universitas Muhammadiyah Purworejo, Indonesia. 

Kusuma, I., Ngafif, A., & Sunjayanto Masykuri, E. (2021). E-Learning Usage Analysis in English Language 
in Universitas Muhammadiyah Purworejo. Scripta The English Department Journal, 8(2), 35–44. 
https://doi.org/https:/doi.org/10.37729/scriptav8i2.1136 

Masykuri, E. S. (2013). Operating Android by Tapping Google Map Apps to Learn Direction In 
Vocational School. UNIVERSITAS MUHAMADIYAH PURWOREJO, 1(1), 112. 

McVee, M. B., Shanahan, L. E., Pearson, P. D., & Reichenberg, J. S. (2018). Video Pedagogy in Action: 
Critical Refective Inquiry Using the Gradual Release of Responsibility Model. New York: Roudlege. 

Meyerhuber, S. (2019). Active Listening’ as a Key Competence in Intercultural Education. Journal of 
Linguistics and Intercultural Education (JoLIE), 2, 91–114. 

Mhd Rodzi, N., Amantha Kumar, J., Osman, S., & Masykuri, E. S. (2020). Exploring Lecturers’ 
Acceptanceof Learning Management Systems in Malaysian Higher Educational Institution. EAI, 
(5). https://doi.org/dx.doi.org/10.4108/eai.28-9-2019.2291064 

Nurhadi, R., & Masykuri, E. S. (2020). Symbol Meaning and Dialectic Perspectives on Social Media. 
Magelang, Indonesia: Universitas Muhammadiyah Magelang. 
https://doi.org/https://doi.org/10.2991/assehr.k.200529.234 

Parapi, J. M. O., Maesaroh, L. I., & Masykuri, E. S. (2020). Virtual Education: A Brief Overview of Its Role 
in  The Current Educational System. Scripta The English Department Journal, 7(1), 8–11. 

Sadikin, A., & Hamidah, A. (2020). A. Sadikin and A. Hamidah, “Pembelajaran Daring di Tengah Wabah 
Covid-19:(Online Learning in the Middle of the Covid-19 Pandemic),” BIODIK J. Ilm. Pendidik. 
Biol., vol. 06, no. 02, 2020. BIODIK JIlm. Pedidikan Biol, 6(2). 

Sugiyono. (2019). Metode Penelitian Pendidikan Pendekatan Kuantitatif Kualitatif dan R&D. 

Sunjayanto Masykuri, E., & Thien Wan, A. (2020). Pembelajaran di Masa Covid-19 Work From Home: 
Pembelajaran Keterampilan Bahasa Inggris dengan Penggunaan Beberapa Aplikasi Berbasis 
Android dan Windows (pp. 86–92). Malang: Whineka Media. 

Twyman, J. S., & Heward, W. L. (2018). Twyman, J. S., & Heward, W. L. (2018). How to Improve Student 
Learning in Every Classroom Now. International Journal of ducational Research, 87, 78–90. 
https://doi.org/10.1016/j.ijer.2016.05.007. International Journal of Educational Research, 87, 78–
90. 

Wright, A. (1989). Wright, Andrew. (1989). Visual Materials for The Language Teacher. England : Longman 
Group Ltd. England: Longman Publishing Group. 

 
  



62 Edi Sunjayanto Masykuri  

 
 
 
 
 
 
 
 
 

This page intentionally left blank 


