
89

Volume 12 Number 1 January - June 2024 (PP. 89-116)
E-ISSN : 2503-0256 / ISSN : 2355-0155
ELEMENTARY

http://dx.doi.org/10.21043/elementary.v12i1.23668
Diakses di : http://journal.iainkudus.ac.id/index.php/elementary

Islamic Teacher Journal

Cross-Cultural Analysis of Local Wisdom in Primary School Social 
Science Latest Curricula: Taiwan vs Indonesia 

Aramudin*1, Shu-Hui Lin2, R. Hariyani Susanti3 
1,3Universitas Islam Negeri Sultan Syarif Kasim Riau, Indonesia

2National Taiwan Normal University, Taiwan
*coresponding author: aramudin@uin-suska.ac.id

Abstract
This cross-cultural research addresses a growing need to understand the integration of local 
wisdom in primary school social science curricula, particularly in the contexts of Taiwan 
and Indonesia. The research problem focuses on analyzing curricular content, pedagogical 
strategies, and the extent to which local wisdom is integrated into the educational frameworks 
of these two countries. Using a content analysis approach, this study categorizes and 
compares themes, values, and cultural elements within the curricula to identify similarities 
and differences. The research methodology involved in-depth document analysis and 
a comprehensive review of existing studies, encompassing empirical, qualitative, and 
quantitative research. The findings provided a nuanced comparative synthesis of local 
wisdom integration in Taiwan and Indonesia, highlighting common trends and differences. 
The study emphasized the implications for education by demonstrating how a culturally 
oriented curriculum can positively influence students’ attitudes toward diversity. This 
research underscored the importance of fostering cultural understanding within educational 
systems and offered valuable insights for educators, policymakers, and curricula developers 
in creating inclusive and culturally rich learning environments.
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INTRODUCTION

The integration of local wisdom into primary school curricula has emerged as 
a significant aspect of education in a rapidly globalizing world (Elvianasti et al, 2023; 
Murwati et al, 2022; Triastari et al, 2021). Local wisdom, often deeply rooted in 
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culture and traditions, holds the potential to enrich students’ understanding of their 
heritage and foster an appreciation for cultural diversity (Denaya Mehra Syaharani 
& Achmad Fathoni, 2023; Rasna & Tantra, 2017). This study embarks on a cross-
cultural analysis of the integration of local wisdom in primary school curricula, 
focusing on the educational systems of Taiwan and Indonesia. Both countries, each 
with its unique cultural tapestry, offer valuable insights into how local wisdom is 
incorporated into the educational framework and its subsequent impact on students’ 
attitudes towards cultural diversity (Efendi et al., 2020; Nasrudin et al., 2019).

Taiwan and Indonesia serve as compelling cases for this research due to their 
diverse cultural landscapes and distinct approaches to education. In Taiwan, the 
concept of local wisdom finds expression through the integration of indigenous 
traditions and Chinese cultural heritage (Liu & Huang, 2022). In contrast, Indonesia 
boasts an archipelago of diverse ethnic groups, each with its own local wisdom, adding 
layers of complexity to the incorporation of cultural elements into the curriculum 
(Kristanto et al., 2019). This research seeks to uncover the strategies employed 
in both countries, the content of curricula, and the effect of these educational 
approaches on students’ perceptions of cultural diversity.

The significance of this study lies in its potential to inform global conversations 
on education, cultural preservation, and the nurturing of inclusive attitudes among 
students. As societies become increasingly interconnected, understanding how 
local wisdom shapes the educational experiences of young learners is of paramount 
importance (Roorda, 2001; Widyaningrum & Prihastari, 2020; Purbasari et al, 2023). 
By analyzing the approaches of Taiwan and Indonesia, this research not only contributes 
to the enhancement of local wisdom integration but also underscores the importance of 
cross-cultural collaboration to advance inclusive education practices worldwide.

This study holds profound importance within the broader context of global 
education reform and cultural preservation. The integration of local wisdom into 
primary school curricula represents a crucial step towards preserving cultural 
heritage and nurturing a sense of belonging among students. Understanding how this 
integration influences students’ attitudes towards cultural diversity is of particular 
significance. In an era marked by increased mobility and intercultural encounters, 
the ability to appreciate and respect diverse cultural backgrounds is a vital skill. The 
comparative analysis of Taiwan and Indonesia allows us to identify best practices, 
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challenges, and lessons that can inform curriculum development, teacher training, 
and policymaking not only in these two countries but also for other nations seeking 
to promote cultural inclusivity in education.

While studies on the integration of local wisdom in education exist, there 
remains a noticeable research gap in cross-cultural comparative studies. Existing 
research predominantly focuses on isolated case studies or the educational practices 
of a single nation, often neglecting the broader picture. This research strives to 
address these gaps by examining the practices of both Taiwan and Indonesia, each 
offering unique cultural contexts. By uncovering the differences and similarities in 
their approaches, we aim to identify areas where improvements can be made and 
knowledge can be shared, thus contributing to the global discourse on culturally 
inclusive education.

Prior research studies in the realm of local wisdom integration in primary 
school curricula have provided valuable insights into the theoretical and practical 
aspects of this educational strategy. These studies have explored the benefits 
of cultural inclusivity in education, the challenges faced by educators, and the 
impacts on students’ perceptions. Some notable research papers include the 
Implementation of the Pancasila student profile strengthening project (p5) local 
wisdom themes in the independent curricula in elementary schools (Denaya Mehra 
Syaharani & Achmad Fathoni, 2023) and strategy challenges the local wisdom 
applications sustainability in Schools (Pornpimon et al., 2014). However, most 
existing research has focused on single-country contexts or lacks a comprehensive 
cross-cultural analysis. This study builds upon these prior efforts by offering a 
comparative perspective that takes into account the educational systems, cultural 
diversities, and implementation strategies of both Taiwan and Indonesia, providing 
a more holistic understanding of the complex interplay between local wisdom and 
cultural diversity in primary education.

A burgeoning body of literature underscores the significance of integrating 
local wisdom into primary school curricula. The researchers have emphasized 
that such integration not only preserves cultural heritage but also contributes 
to a deeper and more meaningful understanding of the world, fostering cultural 
pride among students (Xing & Ng, 2016). Studies suggest that local wisdom can 
be a powerful tool for nurturing students’ appreciation for cultural diversity and 
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promoting the values of tolerance and respect (Mustaqim, 2015; Khine & Liu, 
2022). Moreover, the inclusion of local wisdom has been linked to increased 
student engagement, as it makes learning more relatable and relevant to students’ 
everyday lives (Beaudin, 2022).

While the importance of local wisdom integration is well-documented, there 
is a conspicuous research gap when it comes to cross-cultural comparative studies. 
Existing literature predominantly focuses on either the theoretical aspects of local 
wisdom in education or single-country case studies (Wirahyuni et al., 2021). This 
research builds upon this foundation by conducting a cross-cultural analysis, which, 
to our knowledge, is one of the first of its kind. By investigating the experiences of 
Taiwan and Indonesia, we aim to address the scarcity of comparative research in this 
field. The choice of these two countries lies in their diverse cultural landscapes and 
distinct approaches to education, offering a rich landscape for comparative analysis.

The authors’ motivation for undertaking this research is rooted in the 
recognition of the evolving landscape of education in a globalized world. In a 
time where the appreciation of cultural diversity is more vital than ever, the role 
of education in nurturing inclusive attitudes has never been clearer. The author 
firmly believes that local wisdom can serve as a bridge to connect students with 
their cultural heritage and with the wider world, encouraging open-mindedness, 
empathy, and acceptance of diverse perspectives. However, the research is not 
merely academic; it is a practical endeavor to enhance the educational experience 
and to facilitate cultural preservation and understanding. The study’s choice of 
Taiwan and Indonesia is informed by the belief that their educational practices can 
serve as exemplars for promoting the values of local wisdom and cultural inclusivity. 
Through this research, the author seeks to contribute to the global dialogue on the 
role of local wisdom in shaping students’ attitudes and to inspire educational reform 
that fosters a more culturally inclusive world.

METHODS

This study follows a systematic approach to analyze the integration of local 
wisdom in the social science curricula of Taiwan and Indonesia. The research begins 
with extensive document analysis, collecting data from official curricula documents, 
textbooks, and educational policies from both countries. Specifically, this includes 
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primary school social science curricula guidelines, textbooks, and supplementary 
materials that focus on the incorporation of local wisdom. Additionally, the study 
reviews relevant academic articles, research papers, and government reports related 
to the integration of local wisdom in primary education in Taiwan and Indonesia.

The methodology involves a comparative analysis of the curricula content from 
both countries, focusing on the inclusion of local wisdom, the topics covered, and the 
depth of cultural integration. A content analysis approach is utilized to categorize 
and compare themes, values, and cultural elements within the curricula. This process 
involves coding and thematic analysis, which systematically compares the curricular 
materials from Taiwan and Indonesia, paying close attention to similarities and 
differences in the representation of local wisdom and cultural diversity.

The study also includes an extensive review of existing research conducted 
in both Taiwan and Indonesia. This involves exploring academic databases, 
institutional repositories, and scholarly journals to identify studies related to 
the integration of local wisdom in primary education and its impact on students’ 
attitudes toward cultural diversity. The review covers empirical studies, qualitative 
and quantitative research, and assessments of the effectiveness and challenges of 
integrating local wisdom. A critical synthesis of these studies is conducted to deepen 
the understanding of the research topic.

Finally, the research undertakes a comparative synthesis of the curricula 
analysis and the review of existing research. Data from Taiwan and Indonesia are 
compared and contrasted to identify common trends and differences in local wisdom 
integration. This comparative approach provides a comprehensive interpretation of 
how the curricula in both countries address local wisdom and its potential impact on 
students’ attitudes toward diversity. The research triangulates data from curricula 
documents, research studies, and existing literature to offer a holistic view of the 
topic, acknowledging any limitations and suggesting areas for further investigation.

RESULTS AND DISCUSSION

The analysis of primary school social science curricula in Taiwan and Indonesia 
revealed distinct approaches to integrating local wisdom and cultural elements, with 
each country reflecting its unique cultural and historical context.
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Table 1. Primary School Social Science Curricula in Taiwan and Indonesia Comparison

Aspect Taiwan Indonesia

Focus of Curricula

Comprehensive understanding 
of Taiwan’s history, geography, 
culture, and societal values; 
integration of local wisdom, with a 
core focus on indigenous peoples.

A foundational understanding of 
Indonesia’s rich history, diverse culture, 
and civic values; integration of local wisdom 
and cultural elements, emphasizing 
cultural diversity.

Subjects Covered
History, geography, civics, ethics, 
exploring multifaceted dimensions 
of the nation.

History, geography, civics, and ethics, allow 
exploration of the nation’s multifaceted 
dimensions.

Responsive 
to Cultural 
Landscape

Responsive to Taiwan’s evolving 
cultural landscape, blending 
elements from various cultural 
backgrounds.

Emphasis on Indonesia’s cultural diversity, 
recognizing diverse ethnic groups and 
unique cultural traditions.

Approach to 
Indigenous 
Cultures

Highlights indigenous cultures, 
exposing students to history, 
languages, and traditions, fostering 
understanding.

Recognizes diverse ethnic groups, delving 
into cultural practices, traditions, and 
histories.

Active and 
Experiential 
Learning

Emphasizes field trips to 
historical sites, museums, and 
cultural exhibitions; incorporates 
interactive and group activities for 
immersive learning.

Encourages active and experiential learning 
through field trips and interactive group 
activities, fostering cultural appreciation 
and civic engagement.

Approach to 
Cultural Diversity

Promotes civic education, 
democratic principles, civic 
participation, and human rights; 
instills responsibilities of active 
and informed citizenship.

Strong emphasis on civic education, 
instilling civic responsibility, democratic 
principles, and the importance of active 
citizenship.

Approach to 
Cultural Diversity

Integrates local wisdom from 
indigenous and Chinese cultures, 
preserving cultural heritage.

Emphasizes appreciation for a multicultural 
society, recognizing various ethnic groups’ 
cultural traditions.

Overall Focus and 
Implications

Fosters holistic education, cultural 
preservation, civic engagement, 
and preparation for a globalized 
world.

Shapes understanding of Indonesia, 
cultural diversity, and civic responsibilities, 
contributing to cultural preservation and 
national unity.

Comparison of 
Approaches

Both emphasize cultural 
preservation, experiential learning, 
and civic education; differ in their 
approach to cultural diversity.

Both prioritize cultural preservation, 
experiential learning, and civic education; 
differ in emphasis on multiculturalism and 
recognition of diverse ethnic groups.
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Social Science Curricula in Primary School: Taiwan vs Indonesia

The social science curricula in primary schools in Taiwan were structured 
to provide students with a comprehensive understanding of the country’s history, 
geography, culture, and societal values (Park et al., 2020). At the heart of these 
curricula was the integration of local wisdom, reflecting Taiwan’s rich heritage and 
multicultural society. A core focus was on instilling an appreciation for Taiwanese 
history and culture, with special attention to the island’s Indigenous peoples. The 
curricula encompassed a range of subjects, including history, geography, civics, and 
ethics, allowing students to explore the multifaceted dimensions of their nation. 
With an emphasis on cultivating an informed and engaged citizenry, these curricula 
encouraged active learning and critical thinking. 

One of the notable features of Taiwan’s primary school social science curricula 
was their responsiveness to the nation’s evolving cultural landscape. These curricula 
reflected Taiwan’s diverse population, blending elements from various cultural 
backgrounds. The study of indigenous cultures, in particular, was a highlight, as it 
underscored the importance of preserving local wisdom. The students were exposed 
to indigenous history, languages, and traditions, fostering an understanding of the 
island’s original inhabitants. In addition, the students explored Taiwan’s complex 
history, including its periods of colonial rule and the democratic transition of recent 
decades. This comprehensive approach was designed to promote a sense of national 
identity and respect for cultural diversity among young learners.

Taiwan’s primary school social science curricula also emphasized active and 
experiential learning. Field trips to historical sites, museums, and cultural exhibitions 
were common components of these curricula. These excursions provided students 
with firsthand experiences, enabling them to connect with the historical and 
cultural narratives they encountered in the classroom. Furthermore, the curricula 
incorporate interactive and group activities that encourage students to collaborate, 
share their perspectives, and engage with complex societal issues. This pedagogical 
approach aimed to cultivate a sense of social responsibility and critical thinking 
skills among students.

Another distinctive aspect of the social science curricula in Taiwan was the 
promotion of civic education and the values of democracy. The students were 
exposed to democratic principles, the importance of civic participation, and the 
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significance of human rights. These curricula placed a strong emphasis on teaching 
the responsibilities of being active and informed citizens. Civic education was seen 
as a foundational pillar for nurturing future leaders and informed decision-makers 
in a democratic society.

Taiwan’s primary school social science curricula were designed to offer 
students a holistic education that fostered a deep understanding of their nation’s 
history, culture, and values. The incorporation of local wisdom and an inclusive 
approach to Taiwan’s diverse population enriches these curricula. They reflected 
a commitment to preserving cultural heritage, fostering civic engagement, and 
preparing students to thrive in a globalized world. While these curricula exhibit 
strengths in cultural inclusivity and experiential learning, ongoing research and 
evaluation are crucial to ensure that they remain effective and adaptable in an 
ever-changing educational landscape.

Meanwhile, the social science curricula in primary schools in Indonesia 
play a pivotal role in providing students with a foundational understanding of the 
country’s rich history, diverse culture, and civic values (Fauziah et al., 2022). These 
curricula were designed to cultivate a sense of national identity and appreciation for 
Indonesia’s multicultural society (Rofiki, 2018; Salenussa et al., 2019; Suswandari, 
2017). The subject matter encompasses various facets, including history, geography, 
civics, and ethics, allowing students to explore the multifaceted dimensions of their 
nation. At the core of these curricula was the integration of local wisdom and cultural 
elements, a reflection of Indonesia’s commitment to preserving cultural heritage and 
fostering unity among its young learners.

One prominent feature of Indonesia’s primary school social science curricula 
was their strong emphasis on the nation’s cultural diversity. The curricula recognized 
that Indonesia comprised a vast archipelago with diverse ethnic groups, each with 
its own unique cultural traditions. As such, the study of local wisdom and the 
appreciation of cultural diversity were central themes. The students delved into 
the cultural practices, traditions, and histories of various ethnic groups, including 
Javanese, Sundanese, Balinese, and more. By exploring the rich tapestry of Indonesia’s 
cultural mosaic, these curricula aimed to instill respect and understanding among 
students, fostering a sense of national unity that transcends regional differences.
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Indonesia’s primary school social science curricula also encouraged active and 
experiential learning. Field trips to historical sites, museums, and cultural exhibitions 
were common components of these curricula. These excursions provided students 
with immersive learning experiences, enabling them to connect with the historical 
and cultural narratives they encountered in the classroom. Additionally, the curricula 
incorporate interactive and group activities that promote collaboration, critical 
thinking, and active citizenship. This pedagogical approach seeks to nurture not only 
an understanding of cultural diversity but also the skills necessary to participate in a 
democratic and culturally inclusive society.

The curricula also placed a strong emphasis on civic education, instilling 
in students a sense of civic responsibility and the importance of participating in 
democratic processes. The students learned about the principles of democracy, 
human rights, and the responsibilities of being active and informed citizens. 
Through lessons on civic engagement, community service, and ethical behavior, 
students were encouraged to become agents of positive change in their 
communities. This emphasis on civic education aligned with Indonesia’s aspiration 
to produce socially responsible and civically engaged citizens who contribute to 
the betterment of their society.

The primary school social science curricula in Indonesia play a crucial role in 
shaping students’ understanding of their nation, its cultural diversity, and their civic 
responsibilities. By integrating local wisdom and cultural elements, these curricula 
contributed to the preservation of cultural heritage and the nurturing of national 
unity. Furthermore, the emphasis on experiential learning, cultural appreciation, 
and civic education equipped students with the knowledge and skills needed to 
thrive in a multicultural society and actively contribute to their communities. These 
curricula represented an important step towards fostering a culturally inclusive and 
democratic Indonesia. Ongoing research and evaluation were essential to ensure 
the continued effectiveness and adaptability of these curricula in an evolving 
educational landscape.

While both Taiwan and Indonesia emphasized the integration of local wisdom 
and cultural elements in their primary school social science curricula, they did 
so within the context of their unique cultural backgrounds. Taiwan’s curricula 
highlight the importance of preserving the heritage of indigenous peoples and their 
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connection to the present-day society. The integration of local wisdom extended 
to the incorporation of Chinese cultural traditions, reflecting Taiwan’s complex 
cultural blend. In contrast, Indonesia’s curricula embraced the country’s vast and 
diverse archipelago, emphasizing an appreciation for its multicultural society. Both 
nations shared a commitment to cultural preservation, but Indonesia’s approach 
was characterized by the recognition of various ethnic groups’ cultural traditions.

Both countries also placed a strong emphasis on experiential learning. Field 
trips to historical sites, museums, and cultural exhibitions were common components 
in their curricula, providing students with opportunities for immersive learning. 
These excursions enabled students to connect with historical and cultural narratives, 
fostering a deeper understanding. Additionally, both curricula incorporated 
interactive and group activities to promote collaboration, critical thinking, and 
active citizenship. This shared pedagogical approach aimed to equip students with 
the skills needed to engage with their own history, culture, and society.

Both Taiwan and Indonesia underline the significance of civic education. 
They sought to instill in students a sense of civic responsibility, emphasizing the 
importance of being active and informed citizens. Taiwan’s curricula focused 
on democratic principles, human rights, and the responsibilities of democratic 
participation. Indonesia’s curricula explored democratic values in the Indonesian 
context, emphasizing citizenship responsibilities and encouraging students to 
contribute positively to their communities. Both countries recognized the role of 
schools in nurturing socially responsible citizens.

One notable difference lies in the countries’ approaches to cultural diversity. 
Indonesia’s curricula emphasize the nation’s diverse ethnic groups, promoting a 
deep understanding and appreciation for cultural diversity. In contrast, Taiwan’s 
approach centered on the integration of local wisdom from indigenous and Chinese 
cultures. While both nations celebrated their cultural diversity, Indonesia’s approach 
was characterized by its recognition of various ethnic groups’ cultural traditions, 
highlighting the country’s multiculturalism.

Both Taiwan and Indonesia prioritize cultural preservation, experiential 
learning, and civic education in their primary school social science curricula. While 
Taiwan focuses on the preservation of indigenous traditions and the fusion of 
Chinese cultural elements, Indonesia celebrates its multicultural society, embracing 
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the cultural diversity of its numerous ethnic groups. These curricula served as a 
testament to each nation’s commitment to fostering a sense of national identity, 
appreciation for cultural heritage, and active citizenship among their young 
learners. The differences in their approaches reflected the unique cultural and 
historical contexts of Taiwan and Indonesia, underscoring the richness and diversity 
of educational practices worldwide. Ongoing research and evaluation were vital to 
ensure the continued effectiveness and adaptability of these curricula in an ever-
evolving educational landscape.

International Perspectives on Integrating Local Wisdom, Civic Education, and 
Cultural Diversity in Curricula

The analysis of Taiwan and Indonesia’s primary school social science curricula 
highlights the integration of local wisdom, civic education, and cultural diversity 
as central components of their educational frameworks. These elements served to 
preserve cultural heritage and fostered a sense of national identity among students. 
However, to deepen this discussion and situate these findings within a broader global 
context, it was essential to examine how other countries integrate similar themes 
into their educational systems. By comparing Taiwan and Indonesia’s approaches 
with international research, we could better understand their unique contributions 
and commonalities within global educational practices.

Integration of Local Wisdom in Global Education

Many countries emphasized the inclusion of local wisdom or indigenous 
knowledge in their curricula, reflecting a growing global trend towards the recognition 
of cultural diversity and heritage. For instance, New Zealand had integrated Māori 
knowledge and language into its national curricula, focusing on preserving indigenous 
cultural heritage and promoting biculturalism (Bishop & Berryman, 2006). Similarly, 
Canada’s educational reform emphasized incorporating Indigenous perspectives, 
including history, language, and cultural practices, to foster a deeper understanding 
of indigenous  peoples’ contributions and challenges (Battiste, 2013).

In Taiwan, the integration of local wisdom centered on the preservation 
and teaching of indigenous cultures, along with the inclusion of Chinese cultural 
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elements. This reflects Taiwan’s complex cultural landscape, where the preservation 
of indigenous knowledge was viewed as vital for maintaining cultural diversity. 
Indonesia, on the other hand, integrated local wisdom from a wide array of ethnic 
groups, emphasizing the importance of multiculturalism. This mirrors the practices 
of countries like Canada and New Zealand, where the curricula promote respect for 
cultural diversity and foster national unity.

However, what sets Taiwan and Indonesia apart was the strong emphasis 
on blending indigenous and local wisdom into the broader educational narrative, 
ensuring that students understand their role in preserving these traditions. While 
countries like New Zealand and Canada had been lauded for their approach to 
indigenous education, Taiwan and Indonesia’s curricula take a more integrated 
approach, embedding these elements across subjects rather than treating them as 
standalone components.

Civic Education and Global Citizenship

The promotion of civic education was a key component of Taiwan and 
Indonesia’s social science curricula, where the focus was on creating active, 
informed, and engaged citizens. Civic education was a common theme in many 
global curricula, but the way it was approached varies depending on cultural and 
political contexts. In Finland, for example, civic education emphasizes democratic 
values, critical thinking, and active participation in both local and global contexts 
(Torney-Purta et al., 1999). Similarly, countries like the United States and the United 
Kingdom prioritize teaching students about democratic processes, human rights, 
and the importance of civic engagement (Schulz et al., 2010).

Taiwan’s curricula placed a strong focus on democratic principles, human rights, 
and the responsibilities of citizens in a democratic society. This was comparable 
to Western models of civic education, which aimed to foster critical thinking and 
active citizenship. However, Taiwan’s approach was distinct in its focus on its 
unique historical trajectory, including its periods of colonization and its transition 
to democracy. This contextualization of civic education ensured that students not 
only understood their rights and responsibilities as citizens but also grasped the 
importance of Taiwan’s cultural and political heritage.

In Indonesia, civic education was similarly focused on fostering responsible 
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and active citizens. However, the emphasis was more on cultivating unity among 
diverse ethnic groups within the framework of democracy. The Indonesian curricula 
taught students to appreciate cultural diversity while fostering a sense of national 
identity. This approach aligned with the concept of “unity in diversity,” which was a 
central theme in Indonesia’s national ideology. The focus on both civic responsibility 
and cultural understanding was also evident in countries like Canada and Australia, 
where multiculturalism and civic participation are integral to the educational 
framework (Banks, 2015).

Experiential Learning in Global Context

The emphasis on experiential learning in Taiwan and Indonesia’s social 
science curricula reflected a broader global trend toward hands-on, field-based 
education. In countries like Japan, students often participated in field trips and 
interactive projects that allowed them to connect classroom knowledge with real-
world experiences (LeTendre, 1999). Finland’s education system also incorporated 
experiential learning, with students engaging in project-based learning that fostered 
collaboration, critical thinking, and problem-solving (Darling-Hammond, 2017).

Both Taiwan and Indonesia used field trips to historical sites, museums, and 
cultural exhibitions as key components of their curricula, aiming to provide students 
with immersive experiences that deepened their understanding of their nation’s 
history and culture. This approach aligned with global educational practices that 
recognized the importance of connecting students with their immediate cultural 
and historical contexts. However, what distinguishes Taiwan and Indonesia was 
their specific focus on using these experiences to instill an appreciation for local 
wisdom and cultural heritage. While countries like Finland and Japan emphasize 
experiential learning to foster critical thinking and global competencies, Taiwan and 
Indonesia’s curricula used these methods to ensure that students actively engaged 
with and preserved their cultural identity.

Cultural Diversity in Education: A Global Perspective

The recognition and promotion of cultural diversity were central to the 
social science curricula of both Taiwan and Indonesia, but the ways in which this 
was achieved vary according to national context. In Indonesia, the curricula was 
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designed to reflect the vast cultural diversity of the archipelago, with an emphasis 
on the appreciation of the many ethnic groups that made up the nation. This was 
comparable to multicultural education programs in countries like the United 
States and Canada, where the focus was on teaching students about the histories, 
contributions, and cultures of diverse groups (Banks, 2015).

Taiwan’s approach to cultural diversity, while also significant, was more 
focused on the inclusion of indigenous and Chinese cultural elements. This reflected 
Taiwan’s unique position as a society influenced by multiple cultural and historical 
forces. In this regard, Taiwan’s approach was more similar to that of countries like 
New Zealand, where indigenous knowledge was woven into the broader educational 
fabric rather than treated as a separate component.

Both Taiwan and Indonesia’s curricula aligned with global efforts to promote 
cultural understanding and inclusion through education. However, what stands 
out in these two countries was the integration of local wisdom and the specific 
focus on preserving cultural heritage. In many Western contexts, multicultural 
education tended to focus on promoting social cohesion and understanding 
among diverse populations, but Taiwan and Indonesia took this a step further by 
ensuring that local wisdom and indigenous knowledge were core components of 
their national curricula.

Diverse Cultural and Indigenous Elements Represented in the Curricula of 
Taiwan and Indonesia

The primary school curricula of Taiwan and Indonesia intricately embodied 
the cultural wealth and indigenous heritage unique to each nation. Taiwan’s 
educational framework spotlights the island’s vibrant ethnic diversity, encompassing 
the traditions of the Hakka, Hoklo, and indigenous Taiwanese communities. 
This multifaceted approach integrated diverse cultural practices and languages, 
mirroring the richness of the cultural tapestry. Conversely, Indonesia’s curricula 
center on its archipelagic identity, highlighting the cultural diversity across its vast 
geography, incorporating elements from Javanese, Sundanese, Balinese, and various 
other ethnic groups. Both curricula were committed to preserving and celebrating 
indigenous knowledge, folklore, and customs within their educational context.
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The curricula of both nations commendably prioritized the preservation 
of cultural traditions and practices. For instance, Taiwan’s curricula seamlessly 
integrated indigenous customs and rituals through storytelling and art to instill a 
profound reverence for indigenous wisdom. Indonesia, with its extensive ethnic 
diversity, showcases a wide spectrum of traditional dances, music, and crafts, 
enriching the cultural mosaic that defines the nation. Teaching these traditions 
fosters cultural pride and identity among the younger generation, contributing 
significantly to the preservation of cultural heritage.

In both countries, the curricula diligently incorporate indigenous narratives 
and perspectives. Taiwan’s educational materials often presented historical 
accounts from indigenous communities, shedding light on their customs, beliefs, 
and historical significance. Similarly, Indonesia’s curricula emphasized local wisdom 
and traditional knowledge, integrating stories and teachings passed down through 
generations. By including these indigenous perspectives, the curricula not only 
disseminate knowledge but also promote an understanding and respect for diverse 
cultural heritages among students.

While both curricula excel in representing cultural diversity, challenges 
persist in ensuring a comprehensive and accurate portrayal of indigenous elements. 
Striking a balance in representing cultural richness without oversimplification or 
misrepresentation remains a significant challenge. Additionally, standardizing 
curricula across diverse regions within each country poses a hurdle in portraying the 
entirety of the cultural landscape. The opportunities lay in leveraging technology and 
fostering collaborative efforts to enhance the inclusivity and accuracy of indigenous 
representation in educational materials.

Both Taiwan and Indonesia’s curricula celebrated linguistic and literary 
diversity, showcasing the richness of indigenous languages and literature. Taiwan’s 
curricula often integrated indigenous languages, folklore, and oral traditions, 
preserving endangered languages and fostering linguistic diversity. Similarly, 
Indonesia’s curricula acknowledged the multitude of languages spoken across 
the archipelago, highlighting the importance of local dialects and literature. By 
emphasizing linguistic diversity, both curricula contributed to the preservation of 
cultural identities and encouraged multilingualism among students.
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The curricula of both countries aptly highlight the intertwining of environmental 
and geographical significance with cultural practices. Taiwan’s educational 
materials often incorporated teachings on the ecological importance of natural 
landmarks and ecosystems significant to indigenous communities. Indonesia’s 
curricula emphasized the ecological diversity of its various regions, integrating area-
specific environmental knowledge, and fostering a deeper understanding of cultural 
connections to the environment. By weaving cultural practices with environmental 
knowledge, the curricula promoted a holistic appreciation for cultural sustainability 
and environmental stewardship.

Reflecting the cultural values and social norms prevalent in each society, 
Taiwan’s curricula often emphasized harmony, collectivism, and respect for nature 
drawn from indigenous philosophies and practices. Indonesia’s curricula highlight 
social norms rooted in communal harmony, hospitality, and respect for elders. These 
values contribute to nurturing socially responsible and culturally aware citizens.

Both Taiwan and Indonesia’s curricula honored indigenous arts and crafts, 
showcasing traditional music, dance, crafts, and artistic expressions. Taiwan’s 
educational materials often featured indigenous arts like traditional weaving or 
woodcraft, serving to preserve and propagate these cultural art forms. Similarly, 
Indonesia’s curricula showcased a variety of cultural performances, such as 
traditional dances and music, representing the artistic heritage of different ethnic 
groups. By incorporating these art forms, the curricula instilled an appreciation for 
cultural aesthetics and heritages among students.

Significance and Potential Impact of Including Local Wisdom in Social Science 
Education

Incorporating local wisdom into social science education profoundly enriched 
students’ academic experiences, offering a multifaceted perspective on cultural 
heritage. By infusing indigenous knowledge, traditions, and historical narratives 
into the curricula, students gained diverse viewpoints, fostering cultural empathy 
and respect while broadening their worldview. This inclusion nurtured not just an 
appreciation of their own cultural identity but also a more inclusive and culturally 
awarded learning environment.
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Integrating local wisdom in social science education bridges the gap between 
theory and practical application. The students gained insights into how traditional 
knowledge could offer solutions to contemporary societal challenges, encouraging 
critical thinking and analytical skills. This engagement not only connected students 
with their heritage but also nurtured a mindset adaptable to current issues.

The inclusion of local wisdom acted as a catalyst for intercultural dialogue, 
promoting intercultural understanding and empathy. It encouraged an appreciation 
for different cultural values, cultivating a generation adept at effective collaboration 
in a multicultural global landscape.

Furthermore, integrating local wisdom laid the groundwork for sustainable 
development by heightening awareness of ecological, environmental, and 
community-oriented facets of cultural heritage. This awareness fostered a sense of 
responsibility toward environmental conservation and community welfare, aligning 
with the principles of sustainable development.

The incorporation of local wisdom within the curricula offered a distinctive 
opportunity to preserve endangered languages, traditional art forms, and cultural 
practices. Educational institutions became pivotal in safeguarding and promoting 
endangered cultural assets, contributing to the preservation of cultural diversity 
and heritage.

This approach nurtured critical thinking, ethical awareness, and community 
engagement, offering a foundation for a culturally sensitive and responsible future 
generation. Ultimately, it empowered students to embrace and contribute to a more 
culturally diverse and interconnected world, extending well beyond the classroom.

 

Effectiveness of Incorporating Local Wisdom in Social Science Education in 
Taiwan and Indonesia

The effectiveness of incorporating local wisdom into social science education 
in Taiwan and Indonesia was a multifaceted subject that embodied cultural 
preservation, educational enrichment, and societal impact. In both countries, the 
integration of indigenous knowledge and traditions into the educational framework 
had shown significant promise in enhancing the learning experiences of students. 
By delving into local wisdom, students gained a deeper understanding of their 
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cultural heritage, nurturing a sense of pride and identity. This approach not only 
broadened their horizons but also instilled a more inclusive and culturally aware 
learning environment.

Taiwan and Indonesia’s educational systems leveraged local wisdom to bridge 
the gap between historical practices and contemporary challenges. The students, 
through their engagement with traditional knowledge, developed critical thinking 
skills as they analyzed and adapted historical insights to present-day issues. This 
linkage between past wisdom and current problems cultivates a more analytical 
mindset and practical problem-solving skills, providing students with a framework 
for navigating real-world issues with insights from their cultural heritage.

The promotion of intercultural understanding and empathy was another 
notable outcome. By incorporating local wisdom, social science education became 
a platform for fostering intercultural dialogue, encouraging students to appreciate 
diverse cultural values and practices. This exposure stimulated a more tolerant and 
open-minded generation capable of effective collaboration and communication 
in a globally diverse society. In this sense, the educational approach was not just 
about academic enrichment but about nurturing socially aware and culturally 
sensitive individuals.

The integration of local wisdom acts as a foundation for sustainable 
development. Students became more cognizant of the ecological, environmental, and 
community-oriented aspects of their cultural heritage. This awareness often led to a 
greater sense of responsibility towards environmental conservation and community 
welfare, aligning with the principles of sustainable development. The educational 
system became an avenue for instilling values of environmental stewardship and 
community responsibility, ensuring students were equipped to contribute positively 
to society.

However, challenges existed in measuring the concrete impact and uniform 
implementation of incorporating local wisdom in education. The effectiveness of 
this educational approach was contingent on various factors, including the depth of 
integration within the curricula, teacher training, and the commitment of educational 
institutions. The standardization across diverse regions and the evaluation of the 
impact on students’ attitudes, perspectives, and future actions present ongoing 
challenges for measurement and assessment.



Cross-Cultural Analysis of Local Wisdom in Primary School Social Science .......

107Elementary, Volume 12, Number 1,  2024

The integration of local wisdom in social science education presents a 
nuanced impact on cognitive development and cultural identity. The students 
engaged in complex thinking as they navigated historical knowledge, traditions, 
and cultural contexts. This exposure fosters critical thinking, encouraging a 
more multifaceted and open-minded perspective. Moreover, it offered students a 
profound understanding of their cultural roots, instigating a deep sense of cultural 
identity and belonging. Through this exploration, students connect with their 
heritage, fostering confidence and self-esteem, crucial elements in shaping an 
individual’s identity and sense of self.

Ethical awareness and social responsibility were nurtured through the 
incorporation of local wisdom in the curricula. The students gained insights into 
ethical principles and social norms, promoting values of empathy, tolerance, and 
community responsibility. This exposure encouraged students to act as responsible 
global citizens, empathizing with diverse perspectives and contributing positively 
to their communities. This aspect of the educational approach extended beyond 
academic enrichment, fostering a societal sense of responsibility and ethics.

Furthermore, the inclusion of local wisdom often involved collaboration 
with local communities, elders, and experts. This engagement fostered a sense of 
community empowerment and encouraged students to appreciate and respect the 
knowledge and wisdom within their local community. Recognizing the significance 
of intergenerational learning and community bonds, this educational approach 
became a platform for instilling values beyond the confines of academic learning.

The lasting impact on society was substantial. By instilling cultural awareness 
and understanding from a young age, future generations were more likely to 
carry forward values of cultural preservation, environmental stewardship, and 
intercultural respect. As students transition into responsible adults and leaders, the 
values learned through this educational approach contribute to a more inclusive, 
culturally rich, and sustainable society. The cultural sensitivity and ethical values 
nurtured in schools become integral to the fabric of society, influencing attitudes 
and actions in various spheres of life.

The effectiveness of integrating local wisdom in social science education 
extended beyond cognitive development and cultural identity, influencing students’ 
views on environmental stewardship and community engagement. This educational 
approach nurtured a deeper understanding of the ecological, environmental, and 
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community-oriented aspects of cultural heritage. It sparked an increased awareness 
and responsibility towards environmental conservation and community welfare, 
aligning with the principles of sustainable development. The students not only gained 
theoretical knowledge but also practical insights into preserving their environment 
and contributing positively to their communities.

Moreover, the engagement with local communities, elders, and experts fosters a 
sense of community empowerment and appreciation for intergenerational learning. 
By bridging the gap between classroom education and real-world experiences, this 
approach instilled values of community involvement and the significance of local 
knowledge. The students became actively engaged in learning from and respecting 
the wisdom and knowledge within their communities, fostering a stronger sense of 
belonging and cooperation within the society.

The educational approach’s lasting societal impact was noteworthy, as it laid 
a foundation for a culturally rich and sustainable future. By instilling values of 
cultural preservation, environmental stewardship, and intercultural respect from 
an early age, future generations were more likely to carry forward these values. As 
students evolved into adults and leaders, the cultural sensitivity, ethical values, and 
community engagement fostered through this educational approach contribute to a 
more inclusive, culturally rich, and sustainable society.

However, despite its multifaceted impact, challenges persist in implementing 
and assessing the holistic effectiveness of this educational approach. Standardizing 
and evaluating the impact on students’ attitudes, perspectives, and societal 
contributions across diverse regions remains a challenge. Consistent assessment 
and adaptation were crucial to ensure the uniform and impactful implementation of 
this educational strategy.

The integration of local wisdom in social science education played a pivotal 
role in shaping not just individual perspectives but also societal attitudes towards 
diversity and heritage preservation. By instilling an appreciation for diverse cultural 
heritages from a young age, students grew up with an inherent respect for varied 
traditions and ways of life. This not only promoted intercultural understanding but 
also combated stereotypes and prejudices, contributing to a more harmonious and 
inclusive society.

Moreover, this educational approach was an effective tool for revitalizing and 
preserving endangered languages, traditional art forms, and cultural practices. 
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By embedding these elements in the curricula, educational institutions became 
guardians of endangered cultural assets. The students, in turn, became ambassadors 
for the preservation and propagation of their cultural heritage. This serves as a 
means to not only retain cultural diversity but also to invigorate and perpetuate 
cultural practices that might otherwise fade away.

The holistic impact of integrating local wisdom in education was far-reaching. 
It extended to economic sectors such as tourism and cultural industries. By nurturing 
a generation well-versed in their cultural roots, societies could leverage this deep-
rooted knowledge to promote cultural tourism, handicrafts, traditional art, and 
other cultural industries. This, in turn, could bolster local economies and provide 
avenues for the sustainability of cultural practices.

However, in measuring the full extent of the impact, qualitative and quantitative 
evaluation was necessary. It’s crucial to comprehensively assess not just the 
immediate educational outcomes but also the long-term societal contributions 
resulting from this educational strategy. Additionally, the challenge lay in ensuring 
that the integration of local wisdom remains dynamic, adapting to evolving cultural 
landscapes and technological advancements while preserving the authenticity of 
traditional practices.

Therefore, the effectiveness of incorporating local wisdom in social science 
education transcends individual development, contributing to a society that 
values diversity, cultural preservation, and economic sustainability. It provided 
a strong foundation for cultural understanding, economic prospects, and societal 
cohesion. Nevertheless, continuous evaluation, adaptation, and comprehensive 
assessment were essential to measure the diverse and far-reaching impacts of 
this educational approach.

Cross-Cultural Recommendations for Local Wisdom Integration in Primary 
School Curricula

Effective recommendations for the integration of local wisdom in primary 
school curricula in both Taiwan and Indonesia necessitated a carefully crafted 
approach that accounted for the diverse cultural landscapes within these nations. 
One pivotal recommendation involved ensuring inclusivity and representation of 
various cultural backgrounds in the educational materials. This comprehensive 



Elementary, Volume 12, Number 1,  2024

Aramudin, Shu-Hui Lin, and R. Hariyani Susanti 

110

approach aimed to encompass the diverse tapestry of traditions, languages, and 
historical narratives of different ethnic groups and indigenous communities within 
both countries. By incorporating a broad spectrum of cultural elements, the curricula 
would offer students a more comprehensive and enriching educational experience, 
fostering respect and understanding among individuals from various cultural origins.

Contextual adaptation emerged as another crucial recommendation, 
highlighting the need to tailor the integration of local wisdom to suit the unique 
characteristics of diverse regions within Taiwan and Indonesia. Recognizing the 
distinct cultural, historical, and societal traits of each region becomes imperative to 
ensure the curricula was not only inclusive but also relevant to the local context. This 
approach respects and highlights the uniqueness of each cultural heritage within 
these nations.

Advocating for diversified teaching methodologies was essential. The 
recommendation emphasizes the implementation of interactive sessions, 
storytelling, artistic expressions, and community engagement. These diverse 
teaching methods served not only to effectively convey local wisdom but also to 
encourage active participation and engagement among students. By incorporating 
these varied pedagogical strategies, the curricula offered a more immersive and 
engaging learning experience, fostering a deeper connection to the material and the 
culture it represented.

The provision of comprehensive training programs for educators was a key 
recommendation. These programs would equip teachers with the necessary tools, 
resources, and technological support to effectively teach local wisdom. Educator 
training became pivotal in fostering a greater understanding of diverse cultures 
among teachers, ensuring they were adequately prepared to engage students 
effectively with this content.

Continuous assessment and improvement formed a significant 
recommendation, advocating for a system that periodically evaluated the integration 
of local wisdom within the curricula. By implementing feedback mechanisms and 
adjusting the curricula based on evaluations, educational institutions could ensure 
the relevance and effectiveness of the educational content. This ensured that the 
curricula remained current, impactful, and aligned with the evolving needs of the 
diverse student population.
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Lastly, the recommendation for interregional collaboration and exchange 
programs aimed to facilitate cultural exchanges and collaborative projects among 
schools from various cultural backgrounds. Such initiatives offered students direct 
exposure to different traditions and practices, fostering mutual understanding 
and respect. These initiatives promoted an interconnected and culturally enriched 
educational environment, nurturing students with a broad understanding and 
appreciation of diverse cultural heritages within and between both countries.

CONCLUSION

The integration of local wisdom into primary school curricula in Taiwan and 
Indonesia is a transformative educational approach that not only fosters a deeper 
understanding and appreciation of diverse cultural heritages but also aligns with 
a broader global movement toward inclusive and experiential education. This 
research emphasizes the importance of inclusivity, contextual adaptation, diversified 
teaching methods, educator training, continuous assessment, and interregional 
collaboration as essential for enhancing this integration. By incorporating traditions, 
languages, and historical narratives from various ethnic groups and indigenous 
communities, the curricula in both countries become more enriched, promoting 
respect and understanding among students from different cultural backgrounds. 
When compared to international approaches in countries such as New Zealand, 
Canada, Finland, Taiwan, and Indonesia curricula reflect shared goals of preserving 
cultural diversity and civic education while also highlighting their distinct historical 
and cultural contexts. Tailoring the integration of local wisdom to suit the unique 
characteristics of diverse regions within each country ensures the curricula remain 
relevant and contextually appropriate. Furthermore, the use of diversified teaching 
methodologies, ongoing assessments, and comprehensive educator training enriches 
the educational experience, making it more engaging and adaptable. These strategies, 
when effectively implemented, have the potential to create a culturally sensitive and 
interconnected educational environment that nurtures a generation valuing cultural 
diversity, heritage preservation, and social inclusivity. Ongoing research is crucial to 
ensure that these curricula continue to adapt to the evolving educational landscape 
and meet the challenges of an increasingly interconnected global society.
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